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Lesson Plan Template 
 
Teacher: Mike Self 
 
 
Lesson Title: Emancipation Proclamation 
 
 
Grade Level:  8th Grade 
 
 
Lesson Time Length:  3 Days 
 
 
Big Idea: 
 
Students will identify and explain the different reasons for which Lincoln 
issued the Emancipation Proclamation 
 
 
Lesson Abstract:  
 
This lesson is designed to allow students an opportunity to explore several 
primary documents which shed light onto how and why Lincoln issued the 
Emancipation Proclamation. 
 
 
Lesson Background and Context: 
 
On January 1 1863 President Lincoln released a formal executive order, the 
Emancipation Proclamation, which freed all enslaved people residing within 
those states currently in a state of rebellion toward the United States of 
America.  Prior to the issuance of this order slavery had not been declared an 
official aim of the War for the North.  Although Lincoln personally opposed the 
institution of slaver, he was constitutionally bound to protect it and as such, 
reserved to declare the preservation of the Union, rather than the abolition of 
slavery, as the official purpose for fighting.  It was only through a precise 
orchestration of the political climate, military action, and execution of 
presidential powers that this infamous order came to be.   
 
Students will have already learned much about slavery, President Lincoln, 
Sectionalism, as well as presidential powers granted by the Constitution 
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through earlier classes.  This lesson is implemented within my Civil War Unit, 
which covers major turning points of the war, social aspects during the war, 
technological advancements, and of course the Emancipation Proclamation. 
 
 
 
Standards Alignment: 
 

• Civics-Government Standard:   
o Benchmark 3:  The student understands how the United States 

Constitution allocates power and responsibility in the government 
1. (K) understands that the United States Constitution is written by and for the 

people and it defines the authority and power given to the government as 
well as recognizes the rights retained by the state governments and the 
people (e.g., separation of power, limited government, state’s rights, the 
concept “by and for the people”) 

4.▲(A) analyzes the Declaration of Independence and the United States  
    Constitution to identify essential ideas of American constitutional 
    government.   
 

• History Standard:   
o Benchmark 2:  The student uses a working knowledge and 

understanding of individuals, groups, ideas, developments, and the 
causes and effects of the Civil War. 

2. (A) discusses the impact of constitutional interpretation during the era 
5.▲(K) describes the turning points of the Civil War (e.g., Antietam, 

Gettysburg, Emancipation Proclamation, and Sherman’s March to the Sea).   
6. (A) compares and contrasts various points of views during the Civil War era 

(e.g., abolitionists vs. slaveholders, Robert E. Lee vs. Ulysses S. Grant, 
Abraham Lincoln vs. Jefferson Davis, and Harriett Beecher Stowe vs. Mary 
Chestnut). 

 
o Benchmark 4:  The student engages in historical thinking skills. 

4.▲(A) compares contrasting descriptions of the same event in United States 
history to understand how people differ in their interpretations of historical 
events.   
 
 
Objectives (what students will know and be able to do): 
 
 Know: 

• When, where, and to whom the E.P. applied 
• Constitutional reasons for not abolishing slavery sooner 
• Political reasons for not abolishing slavery sooner 
• Enumerated powers of the president as Commander in Chief 
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• Results of the E.P., especially in the Northern “Border States” 
 
 Do: 

• Complete a graphic organizer detailing cause/effect of E.P. 
• Complete a cooperative analysis of primary docs. concerning the E.P. 
• Identify and explain both positive and negative results of the E.P. 
• Create a diary entry from the perspective of an assigned historical 

character that is in reaction to the E.P. 
 

 
 
 
Teaching Materials: 
 

• Video segment and discussion guide 
• E.P. cause/effect Graphic Organizer 
• Class set of “Background on the Emancipation Proclamation” 
• Vocab-based primary source summary guide 
• Primary docs. 

o E.P. 
o Frederick Douglas letter 
o Diary entry 
o Newspaper  

 
Vocabulary (terms and concepts will students learn): 
 

1. Emancipate 
2. Abolish 
3. Enumerated powers 
4. Border States 
5. Contraband 
6. Abstain 
7. Invoke 

 
 
Lesson Implementation and Procedures: 
 

Day I: Intro and background 
 
1.  discuss responses to the Bellringer question: If you were President during 
the Civil War, how would you have responded to the existence of slavery in the 
United States of America? Why? How do you think people would have reacted to 
your actions? 
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2. Tell students – For the next couple of days we’ll be looking at the 
Emancipation Proclamation as well as different people’s reactions to it. 
 -Clearly communicate to students objectives of the lesson and a brief 
outline as well 
 
3. Distribute the E.P. cause/effect Graphic Organizer.  Have students complete 
the G.O. individually while watching the video segment. 
 (Students will have already read and taken notes in the text book over 
some of the material the day prior.)   
 
4. Review some of the answers on the G.O. as a class.  Collect the assignment 
 
5. Distribute the “Background on the Emancipation Proclamation,” and read it 
as a class.   
 
6. Conclude day 1 by bringing students back to the bellringer.  Repose the 
question and see if anyone would change their response and why? 
 

Day II: Primary source analysis 
 
1. 1.  discuss responses to the Bellringer question: What was the Emancipation 
Proclamation and where or to whom did it apply? 
 
2. Tell students – Today we’ll be looking at people’s individual responses to the 
Emancipation Proclamation.  We are going to read some actual letters, diaries, 
and speeches from that time. 
 -Review students objectives of the lesson and a brief outline as well 
 
3. Divide students into four groups.  Give each group a different primary 
source.  Explain that each group will be reading and analyzing different 
sources and then groups will be sharing with each other in a jig-saw manner. 
 
4. Review the “primary source vocab summary process” by working through the 
modified E.P. document as a class using the projector. 
 
5. allow students the remainder of class to complete their analysis of their doc. 
 

 Day III: Share primary source analysis and composition of diary entry 
 
1.  discuss responses to the Bellringer question: What was easiest part in 
analyzing your doc. and the hardest part? 
 
2. Form secondary groups and have students share their summaries from their 
group’s document. 
 
3. As a class respond to the following questions through class discussion: 
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• What reasons did opponents cite for Lincoln not having authority to 
free the slaves? 

• How did Lincoln and his proponents respond? 
• Why did some southerners feel they should be exempted from the 

E.P.?  What was Lincoln’s response? 
 
4. Transition to writing exercise:  Have student take out paper and pencil and 
refer to instructions / example on projector screen. 
 

• Pick a perspective 
• Create a pre-write 
• Compose rough draft 
• Revise 
• Compose final copy  

 
5. Writing assignment will be due 2 days later.  Have volunteers read aloud on 
due date. 
 
 
Technology Integration: 
 
 

• Video projector 
• Smart board 
• Document camera 
• MS word 
• Laptop pc 
• internet 

 
 
Evaluation and Assessment (what evidence will students provide to prove they 
have learned what you want them to learn?): 
 
Students will demonstrate their knowledge by completing a guided study 
summary activity, graphic organizer, and a written composition over the topic.  
 
 
Extension and Enrichment: 
 

1. Assign the actual primary documents instead of the “modified” docs. 
for primary source analysis. 

2. Assign group to research one or two additional relevant primary 
sources which they must find on their own. 

3. Have students write from more than one perspective (both in favor 
and against the E.P.) 
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4.  Have students identify, explain, and compare a parallel historical 
example from another time period.  Somewhere in which the president has 
invoked his powers in an unorthodox manner to achieve an end that would 
otherwise be impossible, i.e. Jefferson’s evoking of his power to make 
treaties in order to obtain the Louisiana Territory. 

 
 
Resources: 
 

• American Journey Text Book 
• United Streaming video segment “American Experience - Grant” Pt. 2. 
• Library of Congress: American Memory database  

o  Emancipation Proclamation docs. 
• Stanford History Education Group 

o Reading Like a Historian – Civil War and Reconstruction 
• The Life and Times of Frederick Douglass, 1881 
• The Emancipation Proclamation 

o http://www.ourdocuments.gov/doc.php?flash=false&doc=34 
 

 
 


